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This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Derwent Primary School

	Number of pupils in school 
	321 (including non-compulsory aged pupils)

	Proportion (%) of pupil premium eligible pupils
	55%

	Academic year/years that our current pupil premium strategy plan covers 
	2021/2022 to 2024/2025

	Date this statement was published
	December 2022

	Date on which it will be reviewed
	July 2024

	Statement authorised by
	Elizabeth Burke

	Pupil premium lead
	Lynsay Boucher

	Governor / Trustee lead
	BAT MAT Board


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£227,295

	Recovery premium funding allocation this academic year
	£21,895

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0.00

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£249,190


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	We believe that all pupils are entitled to the best possible education, enabling every child to achieve their potential, irrespective of their different starting point in life or personal circumstances. Our intention is that all pupils make good progress and achieve their full potential across all subject area, including progress for those who are high attainers. 
Our ultimate objectives are to:
· Remove barriers to learning created by poverty, family circumstances and background
· Narrow the attainment gaps between disadvantaged pupils and their non-disadvantaged counterparts both within school and nationally
· Ensure all pupils are able to read fluently and with good understanding to enable them to access the breadth of the curriculum
· Develop confidence in their ability to communicate effectively in a wide range of contexts
· Enable pupils to look after their social and emotional wellbeing and to develop resilience
· Access a wide range of opportunities to develop their knowledge and understanding of the world and the self-discipline to aspire to and become ‘anything’ and ‘anyone’
Our Context
Our school serves in one of most deprived cities nationally. Our local catchment has a deprivation domain of 1 for income, employment, education & skills and child income deprivation. The school’s deprivation indicator is very high at 86.33%
Achieving our objectives
In order to achieve our objectives and overcome identified barriers to learning we will:
· Provide all teaching staff with high quality CPD to ensure that pupils access effective quality first teaching
· Provide targeted intervention and support to address identified gaps in learning and use of small group work, 1:1 support
· Target funding to ensure that all pupils have access to educational visits, residentials, first hand learning experiences
· Provide opportunities for all pupils to participate in enrichment activities including sport and music
· Provide appropriate nurture support to pupils in their emotional and social development
Our approach will be responsive to the common challenges and needs of our pupils and some strategies may change and develop over the three-year timescale. The approaches adopted will complement each other to enable our pupils to be the best.
Key Principals
We will ensure that effective teaching, learning and assessment meets the needs of all pupils through the rigorous analysis of data. Teachers will identify specific intervention and support for pupils which will be reviewed at least termly. Alongside academic support, we will ensure that those pupils who have social, emotional and mental health needs will access high quality provision from appropriately trained staff.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Poverty of language
Limited cultural capital and experience and extended school closure has resulted in pupils having had a lack of or reduced opportunity for regular, sustained dialogue with a range of peers/adults and appropriate modelling of vocabulary from adults. This has been identified through Baseline & summative assessments, observations and discussions with pupils and their parents. The poverty of language evidence is consistent across school from Foundation Stage through to KS2 and is more prevalent among our disadvantaged pupils than their peers. Research shows that children who are less exposed to rich vocabulary in their formative years can be exposed to up to 35 million fewer words than their peers. This will has had a substantial impact in particular on our KS1 children who will have spent most of their early years at home, missing out on the language rich environment provided in EYFS due to COVID. 

	2
	[bookmark: _Hlk88727686]Poverty of aspirations
Limited aspiration and engagement for some disadvantaged pupils leading to low attendance. 
Data linked to persistent absentees indicates that 73% of these pupils are disadvantaged pupils. Our internal data and monitoring schedule indicate that this is negatively impacting on disadvantaged pupils’ learning and consequent progress.

	3
	Emotional poverty
Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many of our families, notably due to chaotic home-life, traumatic life-experiences and a lack of enrichment activities particularly during school closure. These challenges particularly affect disadvantaged pupils, including their attainment.
Currently, 65% of the children receiving additional support with social and emotional needs are disadvantaged. They are either being supported on a one-to-one basis or through small group interventions/support in class.

	4
	Material Poverty
Derby City is in the top 6 for deprivation within education, skills and training. Derwent Primary School’s deprivation indicator is very high at 86.33%. Derwent Ward has been identified as being within the top 10% for deprivation within the country. It has one of the highest percentages of households which are lone parents and a high number of these are claiming working age benefits. Derwent has one of the highest proportions of households with an annual income under £18,000 and 11.1% of children are from crowded households.
28.9% of children in the area live in low-income families compared with 17% nationally. The area contains a higher than average level of social housing – 58% compared with the national average of 18%.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve oral language skills and vocabulary leading to improved performance of pupils, particularly our disadvantaged pupils, in relation to writing and in particular composition and effect. 
(Challenge 1)
	Improved performance of all pupils in relation to communication and language skills evidenced by assessments and observations.
The approach used for writing is having an impact and writing across the school is now consistent and of a high-quality evidenced by work scrutiny and observations.
The gap between disadvantaged and non-disadvantaged pupils in relation to outcomes in writing is diminished.

	Improve and sustain attendance for
all our pupils across school, particularly our disadvantaged pupils and reduce the number of persistent absences. 
(Challenge 2)
	Sustained higher attendance data from 2024-25 demonstrated by:
· The overall absence rate for all pupils being no more than 8% and the attendance gap between disadvantaged and their non-disadvantaged peers is diminished.
· The percentage of all pupils who are persistently absent being below 8% and the data among disadvantaged pupils being in-line with their peers.

	Pupils are able to self-regulate and manage emotions in appropriate ways.
(Challenge 3)
	Sustained high levels of wellbeing from 2024/25 demonstrated by:
· Qualitative data from student voice, student parent surveys and teacher observations
· A significant reduction in behaviour incidents logged due to change in whole school approach
· All staff using restorative approach consistently across school
· A significant reduction in the number of pupils being supported weekly by the Pastoral Lead
· Being a Trauma Aware School where children’s mental health is at the forefront 

	Improved reading attainment for disadvantaged pupils at the end of KS1 and KS2 (Challenge 4).
	Reading outcomes in 2024/25 show that the gap between disadvantaged and non-disadvantaged has been significantly closed due to quality first teaching and in-line with the national average.

	Improved Maths attainment for disadvantaged pupils at the end of KS1 and KS2. (Challenge 4)
	Maths outcomes in 2024/25 show that the gap between disadvantaged and non-disadvantaged has been significantly closed due to quality first teaching and is in-line with the national average.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
[bookmark: _Hlk159777752]Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £178,143.52
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary.
Purchase resources and fund ongoing teacher training and release time.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading and writing. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20language%20interventions


	1, 2

	[bookmark: _Hlk159778461]Small class sizes for Y1, Y2, Y4, Y5 to provide additional support and challenge for all pupils, with a focus on disadvantaged pupils.





	Small class sizes where work can be targeted at specific needs and knowledge gaps, can be an effective method to support low attaining pupils or those falling behind, both one-to -one:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
and in small groups:
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
	1, 2, 3

	[bookmark: _Hlk159778485]Small group sizes for Phonic lessons 

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

	1, 2

	Continue to embed the Talk for Writing approach across school, adapting where necessary to ensure good progress for all.

Training for staff to ensure that key elements of Talk for Writing are implemented effectively.


	EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://www.talk4writing.com/wp-content/uploads/2019/04/Talk-for-Writing-Review-of-related-research.pdf
Talk for Writing (T4W) represents a new synthesis of teaching practices, focused on the extensive use of classroom talk to help children become familiar with a range of text genres. For each genre, this familiarisation is extended through ‘talking the text’, shared and guided teaching and pupils’ independent writing of the same type of text.
Primary Writing Project

	
1,2


	Improve the quality of social and emotional (SEL) learning.
SEL approaches, including strategies from ELSA training, will be embedded into routine educational practices and supported by professional development and training for staff.


	https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life including improved academic performance and relationships with peers.
	2, 3, 4





[bookmark: _Hlk159785417]Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £52,494.80
	[bookmark: _Hlk159780896]Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Use of Word aware and Language for Thinking programmes to improve listening, narrative and vocabulary skills for disadvantaged pupils who have low spoken language skills, across school.

	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

	1, 2

	Additional 1:1 top up phonics’ sessions, targeted at disadvantaged pupils requiring further support with KS1 Reading Lead.


	https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


	1, 2

	Small class sizes in Y6 

	Small class sizes where work can be targeted at specific needs and knowledge gaps, can be an effective method to support low attaining pupils, those falling behind or those who could achieve at a higher level, both one-to -one:
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
and in small groups:
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
	1, 2, 3

	Additional interventions targeted at disadvantaged pupils requiring further support in core subjects. 
	Small group tuition allows identified needs to be addressed rapidly. It has been proven to improve the attainment of children, closing the gap between them and their peers. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=smallgroup

	1, 4

	Development of the writing curriculum to ensure the quality of education builds on the pupils’ needs enriching their poverty of language through
1:1 support and small group work with texts appropriate to abilities.


	https://www.talk4writing.com/wp-content/uploads/2019/04/Talk-for-Writing-Review-of-related-research.pdf
Provision targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind.
	1, 2, 3



[bookmark: _Hlk159785375]Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £20,458.55
	[bookmark: _Hlk159784757]Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pastoral Lead and Teaching Assistant run Breakfast Club for targeted disadvantaged children with attendance/punctuality issues.

£2715.10 (staff) + £1634.00 (food and fruit) + £836 (breakfast programme) 
Total = £3551.10


	https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-
Breakfast clubs that offer pupils in primary schools a free and nutritious meal before school can boost their reading, writing and maths results by the equivalent of two months’ progress over the course of a year, according to the results of a randomised controlled trial published by the Education Endowment Foundation (EEF).
	1, 2, 3

	Whole staff training on restorative approaches and practices to use in the classroom with the aim of developing our school ethos and improving behaviour in school.


	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
Becoming a restorative school has many benefits, including increased attendance, reduced exclusions and improved achievement.
It can also alleviate problems such as bullying, classroom disruption, truancy and poor attendance, antisocial behaviour, and disputes between pupils, their families, and members of staff.
	1, 2, 3

	Subsidise educational visits/visitors to enable pupils, particularly disadvantaged pupils, to experience first-hand to support their knowledge and understanding across the curriculum.



	https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching

Children learn best through action rather than instruction – that's why first-hand experiences are so vital to early development. Children thrive on the exploration and discovery that shapes their knowledge and understanding of how and why things work.

Index of multiple Deprivation at 1.0. Many pupils do not have access to activities which promote cultural capital.
	1, 2, 4

	Partnership with Farm Fresh Revolution to ensure pupils have access to fresh food and promote understanding of a healthy lifestyle. 


	Research shows that when children do not have enough to eat, they are less likely to achieve their potential at school. Children who experience food insecurity are also more likely to suffer from stress and anxiety, and child hunger has been linked to depression. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4373582/


	4



Total budgeted cost: £251,096.87
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes

	This details the impact that our pupil premium activity had on pupils during 2022-2023 

Poverty of Language: 
EYFS- An effective speech and language provision map has been implemented over the past year with interventions led by trained staff. School continued to use the NELI training modules and they were delivered to the relevant small group -1:1 session. Communication and language have been prioritised through the school’s catch up programme. Although there has been a drop in overall achievement, disadvantaged pupils had performed consistently better than their non-disadvantaged counterparts. Disadvantaged pupils were broadly in line with national for speaking and above national for word reading. 

EYFS outcomes for 2022/23
	 
	School 
	Disadvantaged
	National

	Listening, attention and understanding
	65%
	71%
	82.2%

	Speaking
	68%
	81%
	82.8%

	Comprehension
	65%
	71%
	80.6%

	Word reading
	78%
	86%
	76.2%




KS1- Attainment had improved this year with phonics screening rising to 81%, a 5% increase on the previous year. This figure is 2% above national average for year 1. 
Disadvantaged children performed well with 80% of the pupils achieving the expected standard, 13% above national disadvantaged data. 

National Data

At the end of KS1, 50% of disadvantaged pupils had achieved the expected standard in reading with 14% achieving greater depth. This is an increase of 11%. It should also be noted that 2 of the children who did not achieve the expected standard were new to school and EAL. Writing percentages were on an upward trend from the previous year’s data. 

Year 6 – 13 of the disadvantaged pupils made expected progress in 22/23 with 6% of the disadvantaged cohort achieving greater depth in reading. 
In writing 11 disadvantaged pupils made expected progress in writing. No disadvantaged pupils achieved greater depth in writing.  



Attendance: 

22/23 – 94.75% (June 23) - Whole school compulsory school age 
PP attendance 94.19%
Non PP 95.79%
PA – Whole school – 10.4%
PP – 16.15% (21 children out of 130) less than 90%
Non PP – 2.19% (2 out of 92) 

Attendance for the whole school was above national averages (92.5%) and had risen from the previous years’ attendance of 93.02%. 
PP attendance was broadly in line with non-PP attendance and had risen by 1.33% from the previous year. 
PA figures for PP children were higher than Non-PP by approximately 5.6%, however it had dropped substantially from the previous year with a 9.2% improvement. Attendance and persistent absenteeism will continue to be a focus for the coming year to ensure this positive progress is built upon. 
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